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ABCs: ABCs of athleticism, agility, balance
and speed

Adult learning principles: Methods of learning
which are based on the learning needs of adults

Aims: A general description of what will be
achieved

Assessment: A formal process to determine
the extent of learning

Assimilation: Incorporation inta a group

Capacities: Domains of activity in which the
coach or player/athlete displays levels of
competence based on the inter-play between
ability, opportunity and learning

Case study: A life example used to illustrate a point
Class based: Based in a classroom

Coachlng plan. A plan devised by the national
governing body to develop coaching and to put
in place a ceach education programme which
meets the needs of the sport

Course outcomes: What will be achieved by the
end of the course, described in observable terms

Course outl:ne A detalled description of what
W|ll occur on the course

Crlter[on [Pl Crltena] The standards or guiding
principles associated with making & decision
or]udgement

Deployment: The ass#gnment uf personnel
to different roles

Distance learning: Facilitated learning without
attendance at a course

Evaluation: A process uf review which makes
judgements on progress hased on all the
available |nfnrmat|on

Fleld based: Based ina prachcalsettlng

integrated delivery: Where a variety of topics
are planned, delivered and evaluated as part
of the one learning experience

National Coaching Development Programme
[NCDP}: A National Programme, established in
1993, to develop standards of coaching and coach
education in Ireland. It consists of a partnership
between NCTC and 52 NGBs and operates within
the context of the policies of the Irish Sports
Council. For all-island sports, the NCDP is
recognised by the Sports Council for Northern
Ireland as the framework for coach education.

Objectives: A statement of what one wishes
to achieve

Outcome-hased learning: Learning described
in terms of outcomes, either on a session or
course basis

Philosophy: A way of thinking. A belief that guides
one to solve problems where there is no right
or wrong answer

Pilot course: A preliminary or trial course

Player/athlete centred approach: Puttlng the
needs of the player/athlete at the centre of
decision-making and learning

Quality assurance: Guarantee of quality, mark
of quality service

Rationale: The underlying principle or way of
reascnlng to justify a method of domg somethmg

Role play To act the role of another person

Sessmn outcomes What will be achleved by the
end of the session, described in Gbservable terms

Slmulated cnachmg. Coaching under art:flc:;al
conditions

Strategy: A p armed approach with a view
to achlevmg specmc objectlves

Syllabus A deta|Led description of the aims,
objectives, content, method and assessment
of a course of study

Templaie A general or generlc structure that
can be applied to specific sﬂuatsons or needs

Tutor-coachlng ladder: The tutoring levels
through which a tutor may progress
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Implementation Pack for the National Coaching Development Programme

INTRODUCTION

COACHES PLAY A VITAL ROLE IN IRISH SPORT.

AT ALL STAGES OF THE PLAYER/ATHLETE PATHWAY,
GOOD COACHING IS AN ESSENTIAL COMPONENT
WHICH CONTRIBUTES TO GREATER AND MORE
FULFILLING PARTICIPATION.

In the modern world of sport, the need for such coaches to be well equipped and educated
has become more and more apparent. This manual and workbock are designed to assist
National Governing Bodies (NGBs) in the recruitment, education and deployment of coaches
within their sport. Putting in place sustainable structures for the development of coaching

in & sport is important and pain-staking work. This manual will help NGBs through this work.

Following a consultation process, the National Coaching and Training Centre (NCTC) launched

the National Coaching Development Programme (NCDP) first cycle in 1993, in partnership

with 52 participating NGBs. The Programme, which now runs in the context of the Irish Sports
Coundil's policies, put in place a four-level coach education ladder, which has provided training

and certification for over 18,000 coaches to date. The second cycle of the Programme was
launched in 1999, following a process of review and evaluation with participating NGBs.

The mission statement of the second cycle, which will run until the end of 2004, was defined
as “Good coaching makes a difference” (see Figure 1). The following objectives were set:

leveloping sustainable NGB coaching and coach education systems

een volunteer and professional |

with the right balance be
o promoting safety fun and challenge through coaching with the following targets:
— A coach for every participant
s i

A qualification for every coach

igh performer

- A level 3 or 4 coach for every |

A pathway for progression for each participant and performer

s educa coaches at each fevel of the coaching ladder, targeted

formers

b

fo wark with young people, fevel and with high per

s consolidating the work and systems of the first cycle of the Programme

Figure 1: National Coaching Development Programme Second Cycle:

Mission and Objectives

CONSOLIDATE WORK
FROM FIRST CYCLE

Building on the progress

made to date.

-«

IMPACT COACHING AT LOCAL,
REGIONAL AND NATIONAL LEVEL

Educating coaches at each level of
the coaching ladder, targeted to work
with young people, at cluh level

and with high performers.

GOOD COACHING
MAKES A DIFFERENCE

NGB STRUCTURES

Developing sustainahle NGB coaching
and coach education systems with
the right balance hetween volunteer
and professional inputs

h

v

PROMOTING SAFETY/FUN/CHALLENGE

With the following targets
® A coach for every participant
A qualification for every coach
= A level 3 or 4 coach for every
high performer
= A pathway for progression
for each participant and performer
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Significant progress has been made towards the achievement of the goals in many sports.
This Implementation Pack will further consolidate the progress to date and will provide

a waorking tool for NGBs as they put in place sustainable coaching and coach education
systerns within their sports. The pack, which consists of a manual, workbook and supporting
appendices, will help NGBs to:

e identify the coaching and coach education needs within the sport
e identify playeriathlete pathways for the sport
e plan, prepare for, deliver and review coach education courses within the NCDP
= implement the requirements for quality assurance and certification
* identify and respond to issues relating to coach and tutor deployment
¢ putin place systems for the ongoing professional development
and recertification of coaches

The staff of the National Coaching and Training Centre will be available to assist NGBs
in working through the various stages of implementation.

A five-stage process has been devised to take NGBs through the implementation of the NCDP.
This process is illustrated in Figure 2 and the stages are:

1. Needs analysis and planning
2. Course design

3. Course delivery and review
4. Quality assurance

5. Coach/tutor deployment, support and recertification

Itis a model that has worked well in practise, but every NGB is different and occasionally you
may find that an alternative route is needed. The end result should be the same: the design
and development of a coach education course that:

e meets the unique needs of the NGB and its coaches

* s in line with the principles on which all NCTC programmes are based
(i.e. player/athlete-centred, outcome-based, theory and practise integrated
into a practically oriented course, founded on adult learning principles)

* fully meets the quality-assurance mechanisms of the NCDP

* s guided by a technical-liaison process (technical planning and review
meetings between NCTC and the NGB)

4

e s subject to external review and to review by the NCTC with the agreement of the NGB

The Implementation Pack will form the basis of implementation of the NCDP for the
remainder of the second cycle of the NCDP and into the third cycle (due to commence

in 2005). The Implementation Guidelines will be subject to engoing review and improvement,
based on the feedback from NGBs and the evalving nature of the NCDP.

Figure 2: Stages in the implementation of the NCDP

STAGE 1 STAGE 2
Needs Analysis Course
and Planning Design

* Pathway for every participant
= Coach for every participant

= Training qualification for
every coach

» Sustaining NGB coaching
and coach education

The detail of each of these stages is given in Table 1. Each stage is broken down into a series
of manageable steps, with an outcome identified in each case. The stages and steps are
organised sequentially so that the NGB can work through the process of implementation

in a systematic way.



Sequence of Tasks to be Completed

INTRODUCTION

Table 1: Stages to Design, Develop and Implement the National Coaching Development Programme

Needs Analysis
and Planning

bt
Establish technical-liaison process
with NCTC

132
Nominate NGB coach education
officer [CO)

1.3

Establish a coach education group
consisting of coaches/tutors and
other key NGB personnel

1.4
Outline player/athlete pathway
and align coaching ladder

1.5
Map existing coach deployment
and support

1.6
Develop NGB coaching plan

57
Identify funding and resources
required

1.8
Develop an annual work programme

1.9
Agree NGB coach education
framework with NCTC

Stage 2 (A):

Course Design
|Planning)

201
Define action steps and time
frame for course development

2.2
Clarify the aims of one level
of the coaching ladder

2.3
Identify what coaches need to be
able to do at this level (outcomes]

2.4
Write draft syllabus (with reference
to player/athlete pathway)

2.8

Link outcomes to content and
method of delivery in the form
of a course outline

2.6
Identify how coaches will
be assessed

2.7
Submit draft syllabus and review
progress with NCTC

Stage 2 (B):

Course Design
[Preparation)

2.8
Identify and train tutors
for a pilot course

2.9
Design a format for each session
of the course

2.10
Prepare materials for tutors

2.1
Identify how the coaching skills
will be practised and evaluated

2.12
Review and refine
assessment methods

2.13
Prepare materials
for coaches’ manual

2.14
Design and develop
course co-ordinators’ pack

Course Delivery
and Review

34
Organise and run
the initial pilot course

£

Collate and evaluate feedback

from coaches, tutors and observers
on all aspects of this course

33
Review and amend syllabus and
course outline based on feedback

3.4
Plan to deliver full pilot course

3.5
Redraft tutor manual

3.6
Redraft coaches’ manual

357
Label course materials
to be part of the NCDP

38
Finalise assessment methods

83:9
Deliver and evaluate
full pilot course

Quality Assurance

4.1

Apply the NCDP and NGB quality
assurance procedures to the

running of the courses including the
appointment of personnel to operate it

4.2

Test the course materials (syllabus,
course outline, delivery materials]
and delivery arrangements for the
course [tutoring, administration
and quality assurance]

4.3

Agree with NCTC the period for
which the course will be valid
and how it will be monitored.

44
Be ready to proceed to the next
level on the coaching ladder

Coach/tuior deployment,
support and recertification

5.1
Market and launch the
coach education course

5.2

Monitor tutor and coach recruitment
and deployment, in line with NGB
coaching plan objectives

53

Consider the support and
recertification of coaches
and tutors

5.4

Monitor the impact of coaching
initiatives on guality participation
and performance
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Role of NCTC and NGB

The ultimate aim of the Implementation Pack is to provide a tool to NGBs so that sustainable
and effective coaching and coach education systems can be put in place for the sport.

The manual will act as an important reference point for NGBs and NCTC. The roles and
responsihilities of the NCTC and NGBs are outlined in Figure 3.

NCTC looks forward to working with NGBs in the further implementation of the NCDP through
the Implementation Pack and through a continued process of partnership and dialogue.

Guidance on the use of the Implementation Pack

The Implementation Pack consists of the following:

MANUAL: Outlines the stages and steps to implement the NCDP
within the sport

WORKBOOK: Provides specific tasks for each of the steps along the way

APPENDIX: Provides support/reference materials

The Implementation Pack is designed to assist the NGB, its coach education group
and its coach education officer to put in place an effective and sustainable system
for coach and coach education within the sport. The manual outlines each step of
the process and where appropriate:

» Indicates where action needs to be taken by the use of this graphic

E REFER T0 WORKBOOK 1.3

= Provides background information on the NCOP

e Offers tips for actionfimplementation shown by this graphic

To develop a review form ensure:
* All aspects are linked to the syllabus and course outline
=4 » All aspects of the course are identified for review

* The review is documented in the same format by all cbservers

* Provides a tutor pack to help you facilitate a group workshaop

Figure 3: Key Wark Areas in the NCDP Second Cycle
Good Coaching Makes a Difference

Ethics in Sport
The values which permeate Irish sport -

fair play, child protection and drug-free sport.

National Governing Bodies NCDP - Good Coaching National Coaching
Makes a Difference and Training Centre

Strategic development Consolidation and impact Supporting NGBs
of coaching

v Safety, fun, challenge Overseeing nationat coaching
Defining player/athlete pathways tahtards atall evele
Coaching and coach education Coach for every participant
structures Management and

implementation of NCDP
Tutor role and support Level 3 or 4 coach for every
high performer
Materials to support NGBs,

Coaches education, recruitment tutors and coaches

and deployment A pathway for each participant

Consalidation of levels 1 and 2 Quality assurance
and ongoing review
Development of levels 3 and 4

International best practise

Materials to educate coaches in coach education

International best
practise in the sport

Common Areas: The status of coaches and coaching

Promotion of coaching, Position of coaching in formal education,
Support for volunteer coaches, Professionalisation of coaching [targeted).
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NEEDS ANALYSIS AND PLANNING

A key objective for all NGBs should be the recruitment,
deployment, education and support of coaches in line

with the desired pathways and strategic objectives of the
organisation. Coach education courses should be put in

place on a sustainable basis to support this objective and such

WENL ¥ courses should become an integral part of the overall strategic
Sl s, . .

@\%& ; P@,;?;/f:»r% plan for the sport. This involves a commitment on the part of
&
é%;éi'\‘ R the NGB to put in place a coach education system. This system
¥ should be focused on developing the coaching skills, which
7 el | Il help players/athletes develop th ities needed
£ AND PLANNING E in turn will help players/athletes develop the capacities neeae
2 g at each stage of their development.

%, £

J@"J’ffﬂwmama\ﬂ%‘\\@ NeedsT analysis gnd planning provide.the foundation for
effective coaching and coach education systems. There are

a number of important steps in the needs analysis and planning

stage. The detail of each of these steps is given in the sections

that follow and in figure 4.
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To complete Stage 1 the NGB should:

Establish technical-liaison
process with NCTC

Nominate NGB Coach Education
Officer (CE Officer)

Establish a coach education group
of coaches/tutors and other key personnel
from the NGB

Outline NGB player/athlete pathway

and align coaching ladder

Map existing coach deployment
and support

Develop NGB coaching plan

Identify funding and resources required

Develop an annual work programme

Agree NGB coach education
framework with NCTC

ESTABLISH TECHNICAL-LIAISON PROCESS WITH NCTC

The implementation of the NCDP in a sport is overseen by the NGB and NCTC through
a technical-liaison process. This process, comprising representatives from both bodies,
guides all work between an NGB and NCTC. Three forms of technical liaison exist:

1. Technical-liaison groups, which consist of formal one-to-one meetings between
the NGB and the NCTC

2. Technical-liaison seminars, which involve a number of NGBs and NCTC
in group sessions

3. Ongoing liaison between NGB and NCTC personnel in the context
of an agreed work programme

The purpose of this technical-liaison process is to ensure that:

It is a requirement of the programme that all key decisions relating to the development
of coaching and coach education systems are agreed through the technical-liaison process
by the NGB and the NCTC.

At this stage, the names of the NGB representatives within the technical-liaison process should
be identified. There should be a strong overlap between these representatives and the coach
education group for the sport (see step 1.3).

B REFERT0 WORKBOOK 1.1



EEDS ANALYSIS AND PLANNING

12/13

NOMINATE NGB COACH EDUCATION OFFICER (CE OFFICER)

An NGB should identify an appropriate individual with the time and skills to lead the work in
the NCDP. This individual should be strongly involved in coaching and/or coach education within
the sport. For coach education, it is recommended that a coach education officer (CE Officer)
be appointed. In some NGBs this may be a professional appointment. The role of the CE Officer
will include some or all of the following tasks:

2tion structure withun the NGb

It is important that in addition to the time and commitment, the CE Officer has:

B REFER 10 WORKBODK 1.2

ESTABLISH A COACH EDUCATION (CE) GROUP
OF COACHES/TUTORS AND OTHER KEY PERSONNEL

The coach education (CE) group is a working group comprising NGB coaches, tutors, an
administrator from the executive of the NGB and the CE Officer. The functions of the group
should be to:

The CE group should have close links to the NGB coaching committee/executive and to

the technical-liaison process with NCTC. It is essential that the group is representative of the
interests within the NGB that have a stake in coach education. This should include coaches
whao are involved in the development of players/athletes at the different stages of the pathway
from underage to international level.

% REFER T0O WORKBOOK 1.3
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OUTLINE PLAYER/ATHLETE PATHWAY
AND ALIGN COACHING LADDER

It is recommended that, before embarking on the process of course development,
the NGB should describe the pathway(s) through which players/athletes move in their sport.

The pathway should be developed in consultation with the executive and coaching committees
for the sport. The pathway should set out a vision that is not only realistic but also consistent
with the strategic abjectives of the sport. The pathway should outline a clear Long-Term
Player/Athlete Development model for the sport.

By outlining the player/athlete pathway, the NGB can identify the coaching levels most closely
linked to each stage (see Figure 5).

The key player/athlete capacities needed at each stage of the pathway should be described
(i.e. what the player/athletes should be able to do). The generic NCTC model for Long-Term
Player/Athlete Development is provided in Appendices 1 and 2 to help guide NGBs as they

develop their own, sport-specific pathways.

A series of tasks is provided in the Workbook that will assist NGBs in developing:

By grouping the capacities under the headings Technical, Tactical, Physical, Mental, Personal and
Lifestyle, the NGB can be clear on the specific capacities players and athletes need to develop

After defining the pathway, it is possible to identify (for each coaching level)
the types of players/athletes and their "capacity” objectives that the coaches
would be working with - the coaching-ladder link. Once the target market
for the coaching level has been clarified, it is easier to determine precisely
what the coach needs to be able to do in order to be effective

in coaching players/athletes at each level.

Key

Capacities Introduction

% REFER TO WORKBOOK 1.4

Table 2 represents an overview of the pathway stages with the main technical/tactical emphasis
and key coaching skills at each stage.

FUNdamental

Introducing Basic Movement Skills Organising Single Sessions

Learning to Train Introducing Sport-Specific Skills ~ Single Sessions, Feedback

and Progression

Training to Train Building the Engine

Develeping Sport-Specific Skills

Series of Sessions, Physical
Conditioning, Practise Structure

Training to Compete Optimising the Engine Season/Series of Seasons

Sport-Specific Skills in Competition Performance Analysis and Debrief

Training to Win Fine-tuning the Engine Playing Systems, Peaking

Career Management/Advice

Retirement/Retainment Re-direction Career Management/Advice
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MAP EXISTING COACH DEPLOYMENT AND SUPPORT

The next step is to identify the existing structure and demographics within the sport to
determine the direction of coach education for the sport. This should include a mapping
exercise that clearly shows where players/athletes and coaches are located around the country.
The number of coaches and their training and gualifications status should be assessed

at this stage.

The mapping exercise should assist the NGB to identify:

An analysis of this information will:

1. Identify where the NGB should put its resources in relation to educating
and deploying coaches and developing its coach education system.

2. Outline NGB structures and personnel, identifying who will play what role
in the implementation of the NCDP.

E REFER TO WORKBOOK 1.5

DEVELOP NGB COACHING PLAN

An NGB coaching plan is essential to ensure that the work taking place in the implementation
of the NCDP is put on a sustainable footing and is based on the needs of each sport. The NGB's
strategic plan may address its coaching policies and the long-term plans for the development

of coaching in the sport. However, a coaching plan will need to be in place for the NGB to map
out the specific actions and targets, to maximise the benefits from the implementation of the
NCDP. It is recommended that a clear process for consultation and decision-making is set out,
to ensure that there is maximum ownership and buy-in to the plan.

Headings to be used in the coaching plan

This provides a shape tc the overall coaching plan. NGBs should
| consider each of the headings for inclusion in coaching plans
and make amendments as appropriate.

% REFER TO WORKBOOK 1.6.1

Collate relevant data on the sport

This ensures that the coaching plan is based on the needs

of the sport. The NGB will collate relevant information from:

s the NGB strategic plan

* the player/athlete pathway and the aligned coaching ladder
[step 1.4)

» the current provision of the sport [step 1.5]

% REFER T0O WORKBOOK 1.5.2

Analysis of the issues to be addressed

This takes the information collated in Phase 2 and identifies all
the issues to be addressed by the NGB. It is important that these
issues are identified now, as it forms a basis for the setting

of broad objectives and the sequencing of these.

% REFER T0 WORKBOOK 1.4.3

Setting of broad objectives and specific targets

| Based on the issues to be addressed, the NGB can now set broad
objectives, which will in turn lead to specific targets. These
objectives can be linked to the education and deployment
of coaches and tutors and the development of the elements
of the NGB coach education scheme.

% REFER TO WORKBOOK 1.6.4

The completion of a coaching plan within a sport may take considerable time, particularly

if there is to be comprehensive consultation, which leads to the development of an agreed
action plan. This action plan should be endorsed by the Executive Committee of the NGB and
contribute significantly to the strategic goals of the organisation. Ongoing work in coaching
and coach education should continue while the plan is being developed. Such wark will
ultimately be guided by the principles and actions outlined in the agreed NGB coaching plan.
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IDENTIFY FUNDING AND RESOURCES REQUIRED

The NGB will need to consider carefully how it will resource and fund the development and

implementation of the NGB coaching plan. The input of volunteer and paid perscnnel from

the NGB is critical to the implementation of the plan. A realistic analysis of the personnel and
time required to implement the programme should be undertaken by the NGB. Clear task and
job specifications should be outlined for those taking on roles within the system and an active
recruitment policy should be pursued. Grant aid may be available from the Irish Sports Council
(and Sports Council Northern Ireland for all-island NGBs) to assist in implementing the coaching

lan. The NGB may also be able to source funding available from other sources. .
: i Y ESTABLISHED TECHNICAL-LIAISON PROCESS WITH NCTC <>

% REFER TO WORKBOOK 1.7

;J:ge the NG.B has progressed through Steps 1.1-1.9 by reading the text
completing the warkbook tasks, the Needs Analysis and Planning Stage

p . 1 g
1S Com [Ete [ 19356 eview “Ie 'UUO\N T Checkl st tO ensure ea 1 st
I s each s ep

/.2 NOMINATED NGB CO
T ACH EDUCATION OFFICER

An annual work programme should emerge from the NGB coaching plan. NCTC will provide

technical support to assist in the work outlined in the annual coaching plan. Such support will 1.3 ESTABLISHED A COACH EDUCATION (CE) GROUP
be provided on the basis of an agreed, clear and realistic work programme with the NGB,
OF COACHES/TUTORS AND OTHER PERSONNEL

which is adequately resourced with personnel and funding.

B REFER 10 WORKBOOK 1.8
!5 OUTLINED NGB PLAYER/ATHLETE PATHWAY

AGREE NGB COACH EDUCATION FRAMEWORK WITH NCTC AND ALIGNED COACHING LADDER
Each participating NGB within the NCDP is asked to formally sign on to the programme.

L
-

-

NGBs will be asked to agree an outline NCDP framework, which will include: I

ool i '+ MAPPED EXISTING COACH DEPLOYMENT AND SUPPORT >
.

B

=P

e )

.6 DEVELOPED NGB COACHING PLAN

" IDENTIFIED FUNDING AND RESOURCES REQUIRED

The framewaork should be developed to meet the needs of the NGB and should be agreed

within the technical-liaison process. o
' DEVELOPED ANNUAL WORK PROGRAMME

7 AGREED NGB COACH EDUCATION FRAMEWORK WITH NCTC




COURSE DESIGN (PLANNING)

10 MAIN PARTS. A) PLANNING

MENT. B) PREPARATION

Guidance on this stage is provided on how to put in
place the best delivery format for a coach education
course within the overall NCDP framework. The CE
group will consider the aims of the course and the
development of the capacities needed by the coaches
in their work with players/athletes.

\'“‘-“‘ ¥
SR
Q\Q QXL\ ) 4"4'
S %,
$&
S&
c’? "
COURSE DESIGN
% A) PLANNING =
%, &
%, $

4{_;}' Q\%'\
30 ayy et S

12



SIAGEZA] COURSE DESIGN (PLANNING)

To complete Stage 2{A) - Planning the NGB should:

Define action steps and timeframe
for course development

Clarify the aims of one level
of the coaching ladder

Identify what coaches need to be able

to do at this level (outcomes)

Write draft syllabus (with reference
to player/athlete pathway)

Link outcomes to content
and method of delivery in the form
of a course outline

Specify how coaches will be assessed

Submit draft syllabus and review
progress with NCTC

The NCDP advocates a number of principles, which the NGB should consider in the design
and delivery of a course. These principles include:

all aspects of a course should be designed in
a sport-specific way

: : courses should focus strongly on the needs
of the player/athlete (technical, tactical, physical, mental, lifestyle and personal
skills relevant to the stage of development of the player/athlete)

courses should be based on best practise at each stage of the
pathway, incorporating up-to-date material on coaching, the sport and sports science

courses should be focused on what the coach is able to do

course delivery should facilitate learners to learn at
their own pace, set out a quality learning environment and relate the new learning
to the previous experience and knowledge of the participant coaches

courses should form a part of the develepment
of a durable coach education system for the sport; i.e. the courses need to be
designed in such a way that they can be delivered on a repeated basis by a variety
of personnel and in a variety of locations

The following identifies the principles related to how adults learn best. Positive learning
occurs when adults:

13



14
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DEFINE ACTION STEPS AND TIMEFRAME FOR COURSE DESIGN

The process of designing, developing, piloting and reviewing a coach education course takes
time and resources. NCTC has identified that, with focused work and appropriate support, this
can occur in a specified timeframe (see Workbook 2.1). The NGB needs to map cut and plan
each step in getting a course up and running, to identify resource implications (personal and
financial) and to monitor the progress of the work. By planning out the steps and how they
apply to the sport, the NGB executive and CE group become mare aware of and committed

to what is required for the process and how long it should take. It is important at this stage to
identify who will undertake the detailed planning which is central to the course design process.

% REFER TO WORKBOOK 2.1

CLARIFY THE AIMS OF ONE LEVEL OF THE COACHING LADDER

The first task is to review the player/athlete pathway for the sport and the aligned coaching
levels to determine where the proposed coaching course sits in “the big picture”. Based on
the NCTC model of long-term player/athlete development, main pathway stages have been
outlined:

At this point, it is useful to refer to the sport-specific pathway phase(s) at which coaches taking
the course will be deployed. The sport-specific pathway will have been developed at Step 1.4.
This will help to focus on the capacities the NGB wishes coaches to be able to develop in
players/athletes as a result of taking the course.

For example, If it has been agreed that level 1 coaches will work primarily with children
under the age of 14, the course aims will need to reflect this emphasis.

In this example, the overall aim of the course may be written as follows:

The overall emphasis for coaches working at this stage of the pathway will be to understand the
stages of development of children up to age 14 and how to develop the relevant aspects of the
six main capacity areas. These capacities are based on the generic NCTC model of Long-Term
Player/Athlete Development, which is outlined in Appendix 1 and include:

The coach should also be able to plan, organise and evaluate a series of effective sessions,
in line with the provisions of the Code of Ethics and Good Practise for Children’s Sport.

At this stage, the NGB should also consult and compare the NCDP Syllabus to ensure alignment
with the format and requirements of the different levels within the Programme (see Appendices
4, 5 and 6 for the NCDP Syllabus).

% REFER T0 WORKBOOK 2.2 ‘
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IDENTIFY WHAT COACHES NEED itk s oy il
T0 BE ABLE T0 DO AT THIS LEVEL i

1. knowledge
of the sport and
how to develop

; e ’ : Player/Athlete
In this step the NGB will identify the key capacities that coaches should develop by the end c);p‘:’cities
of the course. This is the core of outcome-hased training and constitutes a very important part Review and .‘
of the development of a coach education course. By the end of this step, the NGB should be Technical
able to:
lactical
Mental Personal
5. 3. Needs
Communication analysis and
and teamwork : planning

Some time may need to be invested in helping the CE group to understand what is meant by
an outcome-based training programme and to identify how outcomes are written. Based on
feedback from NGBs, the NCDP Syllabus includes certain outcomes that will be considered

mandatory at each level. These should be reflected in the syllabus outcomes The NCDP Syllabus provides a more detailed template from which these capacities

can be identified (see Appendices 4, 5 and 6).
The NGB is strongly urged not to cut corners developing this stage.

C. Write outcome statements. The key capacities from the Technical, Tactical, Physical,

% REFER T0 WORKBOOK 2.3 Mental, Personal, Lifestyle and Coaching areas having been identified, they should

be written up in the form of outcome statements for the proposed course.

D. Use action verbs. Phrase each capacity with an "action verb” to form an appropriate

e - outcome. For example:
A. Initially the CE group should focus on the specific player/athlete

EdpevENalN S G R Technical capacity (from pathway): “The athlete will be able to perform the following

five skills in a modified game situation” translates to the following outcome statement:
“The coach will provide opportunities for players/athletes to perform the following five
skills in modified game situations, providing appropriate demonstration and feedback”.

B. The coaching capacities to be included at each level should be identified next.
Specific coaching capacities should be specified (e.g. planning a session, setting up
a demonstration, providing feedback). The goal should be to provide a course that
adequately equips the coach with the practical capacities needed to develop the
player/athlete at the relevant stage of the pathway. Figure 7 outlines a classification
of coaching capacities and their interaction with player/athlete capacities.

This step can be challenging and time consuming, but is achievable and will lay a solid
foundation for the course. One of the temptations is to demand too much at a given
coaching level. Another challenge is to balance sport-specific elements with coaching
skills. Remember that the outcomes should identify coaching capacities which are
clearly defined.

% REFER TO WORKBOOK 2.3
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WRITE THE DRAFT SYLLABUS WITH REFERENCE
TO PLAYER/ATHLETE PATHWAY

A number of other general headings need to be developed and added to the outcomes
to complete the development of a draft syllabus. The completion of these headings
will make for a complete package which will guide the operation of the course.

These include aim; duration; format; entry requirements; statements on methodology;
assessment and certification. The NCDP draft syllabus can be used to assist in this
process.

% REFER TO WORKBOOK 2.4

LINK OUTCOMES TO CONTENT AND METHOD OF DELIVERY
IN THE FORM OF A COURSE OUTLINE

Qutcome-based training has considerable impact on practical decisions for the coach education
course. It will impact on the amount of content, type of delivery methods, duration of courses,
time of individual sessions, resources, layout and contents of coach education manual,
references, assessment, facilities, venue and ratio of tutors to coaches.

At this point, the group should link the outcomes to the content to be covered and the method
of delivery to be used on the course. Firstly, the outcomes should be sequenced and grouped
to maximise the effective delivery of a course. Table 3 is an outline of how this might be done.

Coaching [Planning]
Key technical, tactical, physical, mental capacities

Middle Coaching [Delivery)
Application of technical, tactical, physical,
mental capacities

Late Coaching [Review)
Background knowledge on technical, tactical,
mental, physical, personal and lifestyle capacities

Outcomes may be delivered in a variety of ways: through face-to-face workshop (practical
or classroom setting), through distance learning (workbook) or through practical coaching
(logbook). Such variety is essential to enliven the course and to cater for different learning
styles. Consider carefully the resources and time needed during delivery to ensure the coach
will learn to perform each task to the standard reguired.

Each outcome should now be broken down in greater detail. This will ultimately produce
a more logical course and one that will enable the coach to demonstrate the coaching
capacities to the required standard. A five-column layout is recommended showing:

% REFER T0 WORKBOOK 2.5

In addition, a check should be undertaken to ensure the planned outcomes are all accounted
for and that coaching skills and relevant player/athlete capacities have been the focus.

Now review the order of the sessions on the course.

The grouping of outcomes and the sequence of delivery for each individual session need
to be reviewed. How can the course outline be turned into sessions to be delivared?

Fallowing this review of the course outling, a course timetable
including time, major headings and breaks should be developed.



I d (P ANNIN

SPECIFY HOW COACHES WILL BE ASSESSED

Consider an assessment format to assess what the coach knows and what the coach can do.
It is essential that assessments deal with the capacities which are central to the role of the
coach at this level. In the example given earlier (of the level 1 coaching courses for coaches
who will coach players up to the age of 14), the following assessments might apply:

The NCDP Syllabus provides recommendations on assessment methods at the different levels
of the coaching ladder.

Further work on designing assessments is outlined in Step 2.12.

SUBMIT DRAFT SYLLABUS AND REVIEW PROGRESS WITH NCTC

At this stage the syllabus and course outline need to be agreed with NCTC. The NGB

should submit the syllabus, course outline and timetable. NCTC will review and provide
feedback, which may be communicated in a written format and/or at a meeting with the
NGB course-development team. A second, and possibly a third, draft may be required before
agreement to move to the course-delivery stage is achieved. While this work takes time, it is
essential in developing a coach education course that meets the needs of the sport and can

be subjected to cngoing review and improvement.

Please review the followi i i
ey ng checklist te ensure each step is completed

DEFINED ACTION STEPS AND TIMEFRAME
FOR THE COURSE DEVELOPMENT

’ CLARIFIED THE AIMS OF ONE LEVEL
OF THE COACHING LADDER

.3 IDENTIFIED WHAT COACHES NEED

TO BE ABLE TO DO AT THIS LEVEL

A
e o
D
/- WROTE SYLLABUS STATEMENT
(WITH REFERENCE TO PLAYER/ATHLETE PATHWAY) O
e
D
.

LINKED OUTCOMES TO CONTENT AND METHOD
OF DELIVERY IN THE FORM OF A COURSE OUTLINE

SPECIFIED HOW COACHES WILL BE ASSESSED

.7 SUBMITTED DRAFT SYLLABUS

AND REVIEWED PROGRESS WITH NCTC
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To complete Stage 2(B) - Preparation the NGB should:

Identify and train tutors

for a (pilot) course

Design a format for each session
of the course

Prepare materials for tutors

Identify how the coaching skills
will be practised and evaluated

Review and refine assessment methods

Prepare materials for coaches’ manual

Design and develop course

co-ordinators’ pack

IDENTIFY AND TRAIN TUTORS FOR PILOT COURSE

In the NCDP, tutors are required to undergo training to prepare them to deliver coach education
courses — this involves input from NCTC and the NGB. In the NGB ccach education framework
(see Step 1.9), the NGB is committed to the identification, recruitment and education of tutors.

If the NGB has NCDP-qualified tutors, the tutoring skills, qualities and experience required
should be specified to deliver a course at the level being developed. Suitable tutors should
then be selected to deliver the pilot course.

If the NGB has not yet trained tutors, then the following steps are recommended:

1. ldentify the coaching level to which tutors are required and the number
of such tutors needed

2. Outline a specification of the capacities required by tutors, with emphasis on
sport-specific capacities, tutoring capacities and the ability to integrate basic
sports-science principles into course delivery

3. Invite applications from prospective tutors {(a nomination form is available
from NCTQ)

4. Review applications from tutors to ascertain that they reach the required standard
in terms of sport-specific coaching, capacity to tutor and ability to integrate basic
sports-science principles into course delivery. (Tutors should be at least a coaching
level above the level at which tutoring occurs, and should have a minimum level 2
coaching qualification.)

5. Submit the nomination form of tutors deemed eligible to NCTC for consideration
for the NCDP tutor development course. NCTC will consider all tutor nominations
against specified criteria. If tutors are accepted onto the NCDP tutor course,

a designated fee will be charged 1o the NGB, which must be paid in advance

6. Once tutors are accepted onto an NCDP tutor course, the NGB must provide an
undertaking that opportunities to tutor on a pilot or full course will be provided
so that the tutor can complete the requirements of the course

7. NGBs must ensure that the relevant sport-specific tutor training and support
is provided to trainee tutors before the end of the NCDP tutor course. This
sport-specific tutor training should deal with the specific content to be delivered
on the relevant coach education course(s)

It would be helpful if the tutors who deliver the pilot course were members of the CE group
and familiar with the course syllabus and course outline. Where this is not the case, tutors
will need a clear brief of their role on the pilot course.

Bl REFER 10 WORKBODK 2.8
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DESIGN A FORMAT FOR EACH SESSION OF THE COURSE

The course outline will give an indication of the format for each session on the course.

To prepare for delivery of the course, these sessions need to be fleshed out in more detail.
A standard format for each session would benefit course preparation. Elements to include:
session aim, time, session outcomes, session content, delivery method, introduction, session
tasks and sequence, resources, evaluation of outcomes, evaluation of session.

B REFER 10 WORKBOOK 2.9

210 PREPARE MATERIAL FOR TUTORS

Itis recommended that current materials in use by the NGB and its tutors or others available
through international contacts or centralised resources should be included or adapted for
the pilot course. The tutor's role may include the preparation of these materials. Materials
should be selected on the basis of their effectiveness in helping the coaches achieve the
outcomes of the course. The tutor materials may include overhead transparencies, tasks or
worksheets, Powerpoint presentations, audio-visual aids, handouts, diagrams and practical
equipment linked to the sport.

A standard format for the development of tutor materials is recommended, especially if
they are being developed by more than one person.

All tutor materials should clearly display the logos of the NGB and NCTC and contain
the words ‘part of the National Coaching Development Programme’. A sample branding
format and protocol are outlined in Step 2.13.4 and examples are provided in Appendix 9

% REFER TO WORKBOOK 2.10

IDENTIFY HOW THE COACHING SKILLS
WILL BE PRACTISED AND EVALUATED

Coaching is practical by nature; therefore coaching skills should be practised during

the course. By availing of such opportunities, each coach will have the chance to develop
confidence and to receive feedback on his or her coaching skills. It also provides the tutors
the opportunity to evaluate whether the coaches are displaying the coaching capacities
identified in the syllabus outcomes.

Take care to ensure that sufficient time and opportunity are presented for coaches
to practise their coaching skills and receive feedback on them.

Note: this needs to be reflected in the timetable.

REFER TO THE WORKBOOK TO ASSIST YOU TO COMPLETE THIS TASK (AND T0 SECTION 2.15

IN THIS MANUAL FOR AN OUTLINE OF THE FORMS OF ASSESSMENT THAT CAN BE USED)

REVIEW AND REFINE THE ASSESSMENT METHODS

While each session of the course will be evaluated by the tutors to see if the cutcomes

are achieved, the formal assessment methods outlined in the syllabus should now be reviewed
and refined. These are the methods by which the tutars will decide if the coaches have achieved
the standard of coaching practise identified in the syllabus.

There are a number cof ways in which coaches can be assessed. Traditional methods (e.g.
exams, short-answer questions) have tended to assess content or technical knowledge rather
than coaching skills and the ability of the coach to carry out a task to a predetermined standard.

To illustrate, regardless of how much gardeners might know about gardening (e.g. plants,
trees, grass, fertilisers), they would not be deemed competent unless they were able to execute
gardening tasks (e.g. weeding, planting, pruning). As coaching is mainly a practical activity,

we should be able to assess their ability to coach (to carry out coaching tasks) and the essential
underpinning knowledge to that coaching. Assessment methods should be chosen on the basis
of their effectiveness to measure and match the progress of coaches against the key outcomes
on the course. Coaches need to be proficient in the planning, implementation and evaluation
phases of practise and competition. This should be reflected in the assessment and
methodologies included on the course.
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The key principles of assessment are outlined as follows:
1. The coach is the most impertant person in the assessment process

2. Assessment should provide an extension to the learning opportunities provided
on the course

3. The criteria used to assess capacities must be clear to the assessor and shared
with the coach and should be written down in advance of the assessment being
conducted

4. Whenever possible, test the coaching skills of coaches by engaging them in the
execution of a coaching task. Identify key elements of planning, organisation,
explanation or description, observation, analysis, providing feedback, session
evaluation and self-evaluation that the coach must undertake

5. There are three criteria for determining practical coaching capacities:

6. Traditional methods {e.g. exams, short-answer guestions) tend to assess content
or technical knowledge rather than practical capacities

7. Consider the need to ensure the assessment situation approximates, as closely
as possible, to the real coaching situation in practical terms (consider resources,
time and cost)

8. Maximise the learning opportunity that the assessment offers by providing
the coach with constructive feedback.

Different coaching tasks are better assessed in different ways. For example,
some coaching tasks:

Each type may require different methods of assessment. Some may be more concerned with
process (e.q. identifying the problem in the technique and offering a solution) than cutcome
(e.g. whether or not the player/athlete has improved).

For some, a practical test may be imperative; for others, a written test may suffice. When
designing assessments, it is important where possible to engage the coach in the execution of
the task (e.g. show how to give resuscitation) rather than simply analysing or explaining the task
verbally or on paper {e.g. describe how to give resuscitation). It may also be possible to design
assessment opportunities that can assess more than one task (e.g. the ability to plan a coaching
session may be combined with tasks involved in the delivery and evaluation of that session).

However, the ideal must be tempered by practicalities such as resources, time and cost. The
most realistic situation to assess a coach’s ability to organise a coaching session for 10-year-
old novice players/athletes would be at the coach’s own training venue working with the
children he or she coaches regularly. An alternative, but less realistic and more artificial,
situation would be to require the coach to organise a group playing the roles of 10-year-old
novice players/athletes during a coach education course. Such role-plays and simulations may
be necessary, given the time and resources available. Table 4 provides some guidance on
selecting the type of assessment:

21
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2.12

2.12.4

Refer to the specific modes of assessment in the sports-specific syllabus
(look back at the assessment formats developed in Step 2.6). To refine these:

Designing assessments

jside communicat

)

—

Ing poin

®

2125

Ideally these tasks should be assessed in the real-life coaching situation with the players/athletes
the coach operates with regularly. However, this may not be feasible — especially for the lower
levels of the coaching ladder, where there are more likely to be a number of coaches who do
not yet have players/athletes to coach. Simulated practical coaching situations may therefore
have to be devised — perhaps during course time or on an alternative day. Peer-graup coaches
or groups of children brought in for this purpose may be options.

Observation of practical coaching skills

Try to make the assessment situation as realistic and friendly as possible and ensure a checklist
is developed for each task that clearly identifies the criteria to be met for the coaching skill to
be assessed. This should be made available to coach as well as tutor/assessor. Note the format
of the criteria and ensure they are realistic for the level of coach and the player/athlete.

For each task (or series of tasks) to be assessed via observation (real life or simulated), identify
the required criteria. When conducting the assessment on a course, consider the logistics

of running the assessment: e.g. confirm the location, when the assessment will take place
and the number to be coached during a specified time.

B REFER 10 WORKBOOK 2.12

The number and type of assessments should be linked to the main cutcomes for the course.

% REFER T0 WORKBOOK 2.11

Observation of
real-life
coaching

Observation of
simulated
coaching

Structured

diary/logbook

Written exams

Multiple-choice
questions

Short-answer
questions

Assignments

Case study

Role-play
exercise

Continuous-
assessment
tasks

Tasks related to the planning,
implementation and review
of coaching sessions

Tasks related to planning,
implementation and review
of coaching session

Tasks related to session and
programme planning, development
and evaluation; where longer-term
developments are required

Tasks based on essential
underpinning knowledge

Tasks [e.g. safety equipment]
requiring technical knowledge
on which coaching decisions
must be made

Tasks concerned more with process
than outcome, test essential
underpinning knowledge

Tasks requiring application, time to
complete and/or completion in the
context of coach’s own group

of players/athletes

Tasks involving ethical judgements,
interpersonal and attitudinal skills,
where time Is required for final outcome
to be achieved, where task must be
carried out with own coaching group/club

Tasks involving ethical judgements,
interpersonal and attitudinal skills

Tasks related to any aspect of the
coaching capacities being developed
on the course

During period of mentored practise,
hetween course contacts or following
the course

During the course

During period of mentored
practise, between course contacts
or following the course

During a course

Continuous and/or final

During course Ine access to
resources), at home with access
to resources

During course (no access to
resourcesl, at home with access
to resaurces

After the course or
between-course contacts

During period of mentared practise,
between course contacts, following
the course

During course where observations
can be made, discussion elicited,
feedback provided

During a course where specified
written tasks and practical activities
have been identified as contributing
to assessment of coaches

Observation checklist showing
criteria for each capacity

Dbservation checklist showing
criteria for each capacity

Development of a loghook with
criteria for coach capacities

Exam guestions and
marking schemes

Design of multiple-choice
guestionnaire and marking
template

Design of questions
and marking template

Clear instructions and
structured response sheets

to reduce ambiguity and increase
marking objectivity

Task sheets with guidance
on criteria for coach capacities

Task sheet with clear guidance
for each player, criteria for
coach capacities

Task sheet with clear guidance,
criteria for coaching capacities



This can be an excellent learning and assessment tool to demonstrate progress over a period
of time. It is especially useful for tasks that need to be assessed with the players/athletes with
whom the coach operates regularly. Tasks related to planning, goal setting, coaching-process
skills (teaching, management/organisation and communication skills) and evaluation {especially
self-evaluation, reflection and analysis) are particularly amenable to the diary/loghook format.
The coach may be required to maintain this diary and submit it at specified times or make it
available when a tutor/assessor visits the coach. It will help the coach to assess his/her own
progress in coaching if the criteria are clearly stated against each task.

Following submission of the logbock, it may be necessary to question the coach to establish
authenticity and to probe for further explanation to establish histher abilities. These guestioning
and facilitation skills are developed on the NCDP tutor course. In its simplest form, a loghook
provides a clear structure for session planning and a format for session evaluation. Careful
thought should be given to the design of the logbook, challenging the coaches to be clear

and focused in their planning and review of sessions. An example of a format for session
planning and evaluation is provided in Workbook Step 2.9 and Step 3.2

These assessment tools (multiple-choice, short-answer guestions, exams) are best used to test
underpinning knowledge and technical content. It is important to ensure the information to
be tested is need-to-know in order for the capacity of the coach to be assessed on a specific
coaching task. For example, to demonstrate their ability on the coaching task to design a
strength training programme, you might decide that a basic knowledge of training theory
(e.g. the laws of specificity, overload, recovery, intensity, duration and frequency) is essential.
This knowledge might best be tested by either a multiple-choice or short-answer test.

It is important to note that each type of written test has different strengths and weaknesses
and may be less suitable to the lower-level coaching awards. The relative merits of each

are shown in the Table 5.

* Objective - can he designed so * Coaches can succeed by guessing
answer is correct or incorrect although this can be reduced either

« Quick to administer - can he by deducting marks for incorrect
completed during 2 course answers ar by having the possibility

¥ of more than one correct response
* Quick to mark - a template can y

be used to accelerate marking ¢ Disadvantages those with paorer

ill
* Good where answers are definitive ianguage:shills

(e.g. rules, physiological information) * Favours those with good memory
and test technigue if administered
as unseen test

* More demanding than multiple choice s More time-consuming to mark

* More specific and focused than as more text to read
an essay * More difficult to mark objectively

* Guessing is eliminated as right * More time-consuming to administer
answers are not provided and complete

¢+ Flexible - can be used with or « Disadvantages those with poorer
without access to books/time limit language and writing skills

* Good when knowledge of a process ~ + Favours those with good memory
is required or there is need to and test technique if administered
explain procedures or decisions as unseen test

* Marking requires subjective judgment

+ Tests more complex analytical, * Disadvantages those with poarer
problem-solving, reasoning language and writing skills

and decision-making skills * Favours those with good memory

and test technique if administered
as unseen test

¢ Time consuming, potentially
threatening and not particularly
good for outcome-based training
approaches unless more complex
cognitive tasks are required

* Marking requires subjective
judgment and takes time

If written knowledge tests are included in the assessments, you need
to determine which format would be most appropriate and then design the tests

An afternative method of assessing the same knowledge needs to be considered
for those candidates with literacy issues: e.q. oral assessment

2
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Various types of assignments can be used. Three are described here:

To help you determine the type of assignment tc use, the strengths and weaknesses
of three broad types of assignments are shown in Table 6:

-

24

Assessment in real-life context

Excellent for coaching tasks
involving interpersonal skills,
ethical and attitudinal issues

fssessment in real-life context

Excellent for coaching tasks
interpersonal skills, ethical
and attitudinal issues

Can be conducted during workshops
Assessment tan be immediate

Good for attitudinal issues and where
discussion can prompl deeper
reflection, can be scripted in advance

+ Can be difficult to authenticate
+ Requires good writing skills for repart
» Time tonsuming

Time delay before assessment
can be completed

Time to assess written report

Can be difficult to authenticate
Requires good writing skills for report

Time consuming

Time delay before assessment
can be completed

Time to assess written repart

Can be threatening

Requires acting skills

-

Dbjectivity weaker - success
partly dependent on effectiveness
of other players

Player can readily fake required
attitude

Developing a player’s code of conduct
Provide information on:

+ how and when lo develop it

+ the criteria for player's capacities

» how and when it should be presented

Read the following coaching scenario,
identify the steps you would take and
explain why you have taken each step
Provide:
* awrilten scenario
+ the capacity to be assessed

and criteria

» information on how and when
it should be presented

You are asked to role-play the following
scenario involving a child disclosing that
he/she has been abused, Discuss the
difficulties you encounter

Provide:

+ specific instructions for each
playerfobserver

19 (

During the delivery of the coaching course the tutor may assess the coaches on a continual
basis. This may occur by cbservation only on the lower-level courses. It may also occur by
providing evidence through a series of individual or group tasks. These tasks may be verbal,
written or practical.

% REFER TO WORKBOOK 2.9

PREPARE MATERIALS FOR COACHES® MANUAL

For the pilot course, materials should be prepared for the coaches. These should be linked

to the materials being prepared for the tutors and for the assessments. A common format is
recommended for the coaches’ material, which may include worksheets, support information
related to contact sessions, support information for coaches to read but not covered in contact
sessions, course-description materials and assessment materials. The materials may be
disseminated during sessions on the course and a loose-leaf format is recommended. The
materials will be reviewed and further developed as part of the review of the pilot course.

The process of writing and producing a manual is shown in simple form in the following flow
diagram.

4, EDIT
MANUAL

1. MANUAL
SPECIFICATION

2. WRITE
MANUAL

3. REVIEW
MANUAL

Finding someone to write the coaches’ manual is rarely easy for it demands both skills and time.
It may be a task designated to the tutors who are developing particular sessions on the course.
The amount of time required is dependent on the detail needed. This will depend on:

5. PRODUCE
MANUAL
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2.13.2  Commission author(s)

If one person is being asked, ideally he/she should have:
s good writing skills (concise and clear)

* experience of wiiting resources (saves time and knows what helshe is undertal king)

* sound and up-to-date knowledge of the content area

o experience of coaching so hefshe can write it in an applied way that will be relevant

0 the coach (see resources f)v?’.q,

* an eye for detall and design

Guidelines for writing resources

In the development of written resources, the NGB needs to ensure resources comply
with the following:

* They are gender equitable. There is a tendency to refer to coaches as males (using
words such as he, his). This is no fonger acceptable, even in those sports that are
predominately single-sexed (e.g. rughy, camogie). Where passible use the plural
{coaches should..., coaches can y* and “their”.
If Hlustrations, cartoons or photos are used, always ensure there are at least as

vhich entails words such as “the

many females as males depicted

» They reflect the population in terms of ethnicity, race and refigion

e Coaches with disabilities should be encouraged to take the coaching courses you

u
sible
‘e coached alongside other playersiathletes. Ensure

Sy
whenever poss

are developing. Ensure also that resources reflect the belief that
playersiathletes with disabilities al
where possible that illustrations and photographs sametimes depict playersiathletes
with disabilities and include a range of disabilities — not just i

those using wheelchairs
e They are not overly academic, the
barriers to thase with fewer academic opportuni

eby efther excluding or preser unnecessary

ties. T
designing assessments, for those with less-develaped writi
with dyslexia). Coaching is a practical activity and writing sk
be essential, Consider al

larly impartant in

.woum.f'wg those

lowing coaches to submit material verbally or on audiotape

Commission and brief author(s) to write to the agreed specification, agreed timeline
and, if appropriate, agreed writing fee.

2.13.3  Editing and review

The CE group will also need to consider how and when the material will be reviewed,
edited and produced. The pilot course(s) provides & great opportunity to test out the manual
so it is recommended you postpone final editing and production until after the completion
of the course.

Some initial editing may be required and the amount of editing to be done
will depend on:

e the format of a printed ma

processed farmat for tf

to be printed st

e commission edi

coaches. When :'i’_“."!f_?"«'ﬂe_'}

- deadline for co

2.13.4  Design and branding

Ensure materials are designed and laid out to the highest standard possible, with the resources
available. Also, ensure NGB and NCTC branding is incorporated into all materials in line with
the protocol outlined in Step 2.10 and in Appendix 9.

e Have the draft manual the rollout of course(s)

25



i

26

COURSE DESIGN (PREPARATION)

214

2.14  DESIGN AND DEVELOP A COURSE CO-ORDINATOR'S PACK

Following the pilot courses, the course will be delivered in various locations and organised by
different co-ordinators. It is strangly recommended that the NGB develop a course co-ordinator's

pack to facilitate the continued running of high-guality courses.

Stage 3 relates to the organisation of the pilot course with recommended actions

to take place:

The advice provided can form the basis for the development of a co-ordinator’s pack (a sample
of such a pack, which can be adapted to the needs of a sport, is provided in Appendix 10).

Please review the followi ; _
(tick box). ortowing checklist to ensure each step is completed

2.5 IDENTIFIED AND TRAINED TUTORS FOR PILOT COURSE D

2.9 DESIGNED A FORMAT FOR EACH SESSION OF THE COURSE <>

2.10 PREPARED MATERIALS FOR TUTGRS -

217 IDENTIFIED HOW THE COACHING SKILLS

WILL BE PRACTISED AND EVALUATED C_3

712 REVIEWED AND REFINED THE ASSESSMENT METHODS <
/.13 PREPARED MATERIALS FOR COACHES' MANUAL S

2.14 DESIGNED AND DEVELOPED A COURSE

CO-ORDINATOR'S PACK -




DURSE DELIVERY AND REVIEW

COURSE DELIVERY AND REVIEW

N m
&g\—“‘,‘,:’\\‘_\t,ﬂ 10N 4 11"&-0‘5‘
R 2 g, %
S & Ly Y,
NS Yy, S
S %

oy,
S Upﬁqﬂi‘%

COURSE DELIVERY
AND REVIEW

o
e
=
o
i
&
&

\GURANCE
o

Ay, o
st apy s S

This stage is an important delivery and review

phase in the development of the course. Cansequently,
the role of the CE Officer will involve leadership and
administration. Close attention will have to be paid

to organisational details, to briefing tutors, collating
feedback and getting agreement on the final format
for the full pilot course. Allow time to plan and prepare
each pilot course, to collate feedback and to conduct
an overall review of the courses. It is important to amend
the course documents and materials in preparation for
the full pilot course. The steps involved in stage 3 are
outlined in Figure 9.
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COURSE DELIVERY AND REVIEW

To complete Stage 3 the NGB should:

Organise and run the initial pilot course

Collate and evaluate feedback
from coaches, tutors and observers
on all aspects of this course

Review and amend syllabus and
course outline based on feedback

Plan to deliver full pilot course

Redraft tutor manual

Redraft coaches’ manual

Label course materials to be
part of NCDP

Finalise assessment methods

Deliver and evaluate full pilot course

ORGANISE AND RUN THE INITIAL PILOT COURSE

The initial pilot course provides the opportunity to try out all the work prepared to date in

the context of a controlled coach education course. A course co-ordinator should be appointed
to aversee the setting up and running of the courses. The pilot course may be co-ordinated by
the CE Officer. The way the course is organised is a matter for the NGB. Guidelines are provided
here in three main phases:

Apply the NCDP Quality Assurance (QA) (Step 4.1) procedures before running a course. These
procedures stipulate that an official course-approval and course-completion form needs to be
completed for every course that runs within the NCDP (for further details of the QA procedures,
please see the Coach Certification Procedures, which are outlined in Stage 4 and are provided
in Appendix 11). Notify NCTC in good time (minimum four weeks), so that such an observer can
be appeinted. It is a requirement that the pilot course be seen by an NCTC-nominated observer.
The role of the observer is to provide feedback to the NGE on the development of the course.

Planning for the course is best done by drawing up a timeline. Start from the day of the course,
work back and plot all the things that need to be done, when and by whom. Make a checklist,
which can be marked off as each item is completed. As the start of the course draws closer,
last-minute checks of details are listed and revised. Ensure the following tasks are carried out
before the pilot:
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e submit a course-approval form to NCTC a minimum of three

for the appointment of e

commences to allow 1l

pmernt)

o numbers for the full course. Invite

unbalance the group (have at least as many coaches w els you would

expect from prospecti in the futur information

before the start date

e costs (travel tuition, resources, meals, accommodation) — nc v the initial pifot

course would be subsidised and offered ) from the
anticipated course cost.

e venue — directions, map

nded clot!

e programme — timetable, sta

» any required reading before the course

planation abouf course ce

NOTE: It will not be possible to issue certification for this initial pilot course
straightaway. Depending on the success of the course in reaching NCDP requirements,
coaches may be asked to undertake additional contact time or tasks. If additional
requirements are needed, certification will follow their successful completion.

Course participants should be made aware of this stipulation.

s maintain rec

their prepa

war contact with the tutors delivering the

tion is progres

ourse, to ensure

ing to the schedule, and provide support as

o collate and printicopy all support materials for coaches and

= design and produce feedback forms for coaches and tutors

) (see Workbook 3.7 Table 4 ). It is

ely the type of information requirec

ed by the CE groug

considering precis

and des

gning the evaluation forms accordingly.

areas such as administr content,

delivery as

wironment, oui
ensure there Is at feast one open guestion to
overfooked. Consi

- affer the period

ve completed all assessments,
face debrief session with the attending tutors so that the comments can be d

stilf further into spec

e make contact with the |
to be passed on to him/he

A number of administrative issues need to be addressed the night before or early on the first
day, well befcre the first coaches are likely to arrive. Once again, develop a checklist to ensure
nothing is forgotten and tasks are done in the most appropriate order. Many of the at-the-
course issues relate to:

se WAith

on of re.

ation to be dis

e of the course

Urse

come organisec
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sources readly
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the initial pilot cour

) be advantageous to monitor timing against
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where changes need {o 0e M

the timetable o

e ensure refreshments a

up stops for breaks and check

with tutors that all tasks relati o the facifi vipment or re
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There are a number of important tasks to fulfil after the course and it is all too easy to

allow delays to creep in here. It is important to wrap up courses as soon as possible and

this is particularly important with the initial pilot course as no further progress can be made

on course development until many of the follow-up issues have been addressed. These include:

. naterials and are cle 1 the next st
iwse and of the
; stk
. tnose wno Na

s running
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In order to progress certification, the CE Officer should submit an NCDP course-coampletion form
as part of the coach certification process, following agreement with NCTC that the course has
reached the required standard. Coaches successfully completing the course will be added to the
NGB and NCTC databases, following sign-off by both parties. The NGB should draft a course
co-ordination pack based on this and the experience of running the initial pilot course.

REFER T0 DRAFT COURSE CO~ORDINATOR'S PACK AND COURSE-CERTIFICATION PROCEDURES
IN APPENDIX 10 AND 11 T0 ASSIST YOU IN THIS STEP

COURSE DELIVERY AND REVIEW

f

.2 COLLATE AND EVALUATE FEEDBACK FROM COACHES,
TUTORS AND OBSERVERS

Feedback on the key outcomes for the course including the syllabus, timetable, outline, delivery,
content, material for tutors and coaches and assessment should be carefully collated following
the pilot course. It is vital that each area is reviewed very carefully and recommendations are
made by the CE Officer and CE group. The most likely areas for amendment will be delivery
and content. The NGB will most likely have to address the following questions (these might
also provide the structure for any face-to-face debriefing sessions):

A) Syllabus and course-outline outcomes: Were all the outcomes met? If not,

what changes need to be made to the timetable, delivery method, amount of
content and so on? There are two bottom-line questions here. Will this course equip
coaches with the essential skills to be of real benefit to the players/athletes they will
coach? Is there a clear link on the course with the player/athlete and player/athlete
capacities identified previously?

B) Sequencing: Did the course unfold logically, with each session leading seamlessly
to the next? Would there be any benefit in altering the sequencing of the course —
to improve coherence, facilitate learning or save time?

C) Content: Was the amount and level of content about right, too much or too
little? The temptation is usually to try to deliver too much material and the initial
pilot course reveals it will not fit into the time available. Decisions then need to be
made about reducing the amount of information shared face-to-face (and perhaps
extending the amount left for study between contact sessions and post-course),
omitting some outcomes, extending the length of the course or adjusting the
delivery style. What did the coaches feel about the pace and intensity of the
course? What changes need to be made?

D) Coaching practise: How was the balance between theory and practise? While
underpinning knowledge may be important, coaching is essentially a practical
activity and the course is outcome-based, with coaches being assessed against
what they can do, as well as what they know. They need time to put new ideas
into practise and gain feedback on how they are progressing. Ask the questions:




tin ning: How well were the coaches involved in their own learning?
D|d the coaches have sufficient opportunity to learn from each other and to practise
tasks? Were they able to judge their own progress in developing the skills involved
in carrying out each coaching task/outcome? Were they given the opportunity and
encouraged to do this? How well were tasks set up, managed and concluded?

Were the key learning points drawn out, clarified and reviewed?

Audi : Is: How useful were audio and visual aids in facilitating learning?
Are there some that should be omitted? Is there a need for any additicenal aids?

5 ts: How effective were the assessment tasks? Were they appropriate
in assessing the ability of the coach to carry out the task te the standard set? What
further work is required? Further help on this is provided in Stage 2B — Preparation.

) i: What changes/additions need to be made to the draft tutor
materials? Further work on this is described in Step 5.1.

terials: How useful were the course handouts? Will they provide
the basns of a more comprehensive coaches’ manual? Were there any obvious
problems {e.g. with content level, format, style} or omissions? Further work
on this is described in Step 5.2.

A draft evaluation form is provided in Step 3.2 in the Workbook Table 4.

% REFER TO WORKBOOK 3.2, WHICH DUTLINES THE TASKS T0 BE

UNDERTAKEN IN SETTING UP AND VIEWING A COURSE

Feedback from all sources (questionnaires and face-to-face review sessicns) needs to be collated
into a format in which it can most readily be understood and used for subsequent revisions.
Although the initial work may be carried out by the CE Officers, it is important that the CE
group is involved in fully reviewing the feedback from the course and deciding an the changes
required. This process will be enhanced by addressing the following areas in a systematic way:

REVIEW AND AMEND SYLLABUS
AND COURSE OUTLINE BASED ON FEEDBACK

After feedback from different sources has been reviewed, the syllabus, course outline, and
timetable should be amended accordingly. This will take some time, depending on the nature
and content of the feedback received. However, time invested here is well spent and essential
as it will help to lay a firm foundation for the future delivery of the course by:

Following the initial pilot review, the NGB should seek full syllabus and course-outline
approval from NCTC (see 4.3.1).

PLAN TO DELIVER A FULL COURSE OR FULL PILOT COURSE

Plans should now be set in train to deliver either the full course or a full pilot course, based on
the recommendation of the NCTC (see Step 4.3.1). If a full pilot course is required the course
should aim to recruit coaches at the appropriate level, with the full course charge levied at this
stage. The steps followed in preparing for the initial pilot should be repeated, taking cn board
any points of learning from the review of that course. Concentrated wark on the development
of tutor and coach manuals should begin in good time so that they are ready for use on the full
pilot course.

% REFER TO APPENDIX 14 COURSE CO-ORDINATOR'S PACK

3
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3] COURSE DELIVERY AND REVIEW

REDRAFT TUTOR MANUAL

Resource development can prove to be a step where a lot of time is needed. Resource
development can be a highly specialised and time-consuming job, so people find it hard to get
round to doing it. The NGB should consider giving someone a clear brief to do this or to identify
what financial rescurces it has to pay someone to undertake this task, to ensure it is delivered

in an agreed time and to a defined specification

In Step 2, the rudimentary tutor manual was drawn up and was then put to the test on the
initial pilot course. Now is the time to review the feedback received and flesh it out so it will
set a consistently high standard in terms of supporting resources (e.g. OHTs, task sheets).

NOTE 1: Be careful the course does not become predictable and boring because:

e asimilar pattern of delivery is adopted in every session
(e.g. introduction, mini-lecture, small group task, feedback).

¢ the same type of audio-visual aid is used repeatedly (e.g. ‘death by
overhead’, constant use of the flip chart). Remember to appeal
to different learning styles, be creative and make learning fun.

NOTE 2: It is important that the tutor manual be as fully developed as possible before
the coaches” manual is finally tested.

NOTE 3: The tutor manual should be laid out in the following sections:

These sections should be laid out in the sequence that they will be dealt with
on the course. The course outline should be placed at the front of the manual,
with appropriate cross-reference to the sections and pages of the manual.

Note: In developing materials for both tutors and coaches, the NGB should draw on
international best practise and may wish to seek the input of the International Federation
as a credible international sport-specific expert.



AND REVIEW

COURSE DELIVER

REDRAFT COACHES" MANUAL

For the initial pilot course in 2.10, the tutors were required to produce course handouts
for the coaches and these may form the core of the coaches' manual. However, before
simply collating and reproducing these, the NGB will need to consider a few questions:

Q: IS THE MANUAL INTENDED AS A
WORKBOOK DURING THE COURSE AND
AN AIDE MEMOIRE FOLLOWING IT?

If so, it may be appropriate to provide

the information in note format, perhaps
together with modified copies of the
overhead transparencies/Powerpoint
presentations. It should also be produced
in sections and in the order in which it
will be delivered at the course. It should
be designed to avoid excessive note-taking
and allow for additional notes to be added
to reinforce learning during and after

the course.

Q: IS THE MANUAL INTENDED

TO ACT AS A REFERENCE BOOK

AFTER THE COURSE?

If itis to be used as a reference following
the course, it should be sectioned to serve
as a quick reference guide and produced in
a durable format, using sections: technical,
tactical, mental, physical, personal and
lifestyle. An overview of the player/athlete
pathway, with the relevant stages
highlighted, should be included in each
coaching manual. There should also be a
section dealing with coaching capacities.

Q: WILL THE MANUAL BE USED
EXCLUSIVELY BY COACHES ATTENDING
THE COURSE OR WILL IT BE SOLD AS

A STAND-ALONE REFERENCE AS WELL?
This will affect the style and the possibility
of making reference to the course. If

it is stand-alone, it will need to be very
comprehensive but also very readable to
ensure all coaches who read it can benefit,
irrespective of whether or not they have
attended the course.

Q: IS THE MANUAL INTENDED

TO PROVIDE AND APPLY NEW

OR ADDITIONAL INFORMATION?

If this is the case, it may need to be
developed (or certain sections) in a distance-
learning format, in which each new part
is linked to a specific course outcome and
guidance is given to the coach about how
to gain and demonstrate the appropriate
capacity. You would need to refer back

to the task-breakdown analysis in Step 2.9
and use this to build up the resource in

a similar way to the way the tutor manual
was developed against each outcome.

Q: WILL ANY ASSESSMENT
OPPORTUNITIES BE INCLUDED?

If you also wish to include some
opportunities for assessment (or self-
assessment) this will influence the format
and style you choose, especially if the
assessment is to be submitted to the NGB,

Refer back to the task breakdown in Stage 2, Step 2.9, which shows which cutcome tasks will
be delivered only through the resource and which are delivered face-to-face. For any tasks that
are delivered only through the resource, it will first be necessary to carry out a task breakdown
similar to that outlined in step 2.9

33
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COURSE DELIVERY AND REVIEW

NGB/NCTC DESIGN AND BRANDING
FOR TUTOR/COACH MANUAL

The format in branding the tutor and coaches’ manual
and all forms of communication (print, electronic, etc)
used by the NGB must include the following elements,
in addition to NGB branding:

1) NCTC Logo

There are a number of design features that form the basis
of the NCTC logo.
These are:

A) The logo:

Three colours of the logo

Typeface

The size, if adjusted should not affect the shape
of the logo.

The NCTC logo must appear on the front cover of:

The NCTC logo must appear on all overheads, slides,
handouts and Powerpaint presentations relating to the NCDP.

NCTC logo — dimensions for A4, ideally placed in the centre
lower part of the page or top left, to be included on each
document. Examples of branded course documents and
materials can be found in the workbook.

2) Clear reference to the National Coaching
Development Programme must be on the front cover
and where appropriate on and in the following
NGB/NCDP publications. Include branding in the
following documents by using statements and logos
that comply with the NCDP recommendation:

Statement

The following statement should appear on all key
documents:
‘Part of the National Coaching Development Programme’

Logo

Detailed branding template examples are found in Appendix
9.

Examples of labelling of course documents and materials
are provided in the Workbook 3.2.

NGBs may be requested to submit material for review by
NCTC and all materials may be subject to periodic reviews
as part of course monitoring to ensure that information
included in materials is both up-to-date and accurate.
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FINALISE ASSESSMENT METHODS

Revisit the feedback on the assessment methods. Draw on the advice provided in Step 2.12
to revise and finalise the assessment methods used on the course.

DELIVER AND EVALUATE FULL PILOT COURSE

Follow the NGB course co-ordinator’s pack in the delivery of the full pilot course. In some cases,

approval may be provided by NCTC to proceed to full course delivery. Repeat Steps 3.2-3.3
and 3.5-3.8 for the full pilot course. Following this, seek NCTC approval for the roll-out of
the accredited course. Use it in the context of the NGB coaching plan to educate and deploy

coaches at the coaching level.

Please review the followi ; :
(tick box], owing checklist to ensure each step is completed

J.1 ORGANISED AND RAN THE INITIAL PILOT COURSE

1.2 COLLATED AND EVALUATED FEEDBACK FROM COACHES/TUTORS
AND DBSERVERS ON ALL ASPECTS OF THE COURSE

2.3 REVIEWED AND AMENDED THE SYLLABUS
AND COURSE OUTLINE BASED ON FEEDBACK

7.4 PLANNED FOR A FULL PILOT
2.5 RE-DRAFTED TUTOR MATERIALS
7.6 RE-DRAFTED COACHES’ MATERIALS

4.7 LABELLED COURSE MATERIALS T0 BE PART OF THE NCDP

0

e oo u
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QUALITY ASSURANCE

In order to achieve this goal there is the need to ensure
quality on each stage of the process. This section outlines
the major steps involved in applying the NCDP and
quality-assurance procedures.
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QUALITY ASSURAN

To complete Stage 4 the NGB will:

Apply the NCDP and NGB quality-assurance
procedures to the running of the course, including the appointment
of personnel to operate these procedures

Test the course materials (syllabus, course outline
delivery materials) and delivery arrangements for the course

Agree with NCTC the period
for which the course will be valid
and how it will be monitored

Be ready to proceed to the next level
on the coaching ladder

APPLY THE NCDP QUALITY-ASSURANCE PROCEDURES
T0 THE RUNNING OF COURSES, INCLUDING THE APPOINTMENT
OF PERSONNEL TO OPERATE THESE PROCEDURES

The coach certification procedures included in Appendix 11 contains examples and
instructions associated with the completion of all quality-assurance procedures outlined
in the following text.

The CE Officer should be the person appointed to oversee the quality assurance procedures.
The CE Officer will also fulfil the role of the NGB/NCTC coaching contact. The CE Officer will
oversee the implementation of the full NGB/NCDP quality-assurance mechanism, which will
apply to the pilot courses and all subsequent courses. The officer must be in a position to
speak with authority on all arrangements for coach education courses (including administration,
course content, tutor assessment and course evaluation). Administrative personnel may be
assigned in a support role. Such personnel, however, will not be deemed qualified to sign

off on courses or on the status of the coaches for certification purposes.

The NGB coaching contact will complete and post an NCDP course-approval form to NCTC

a minimum of three weeks prior to the delivery of each course (the approval form contains
details of the level, course co-ordinator, date and hours of course, venue, tutors, designated
support tutors, and course code - see Appendix 11). Advance approval of courses ensures they
can be subject to course monitoring (if deemed necessary by either the NGB or NCTC). NCTC
will also include advance-notified courses on its website and relevant promotional material.

To apply for approval, the following criteria must have been met:

3
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41142

"

413  Complete and submit a course-completion

form to NCTC for pilof

Following the campletion of course requirements by the coaches, the NCDP course-completion
form should be returned to NCTC (see Appendix 11) with the details of the participants of

the course. The completion form contains details of the course and details concerning each
participant: such as name, address, gender, status of coach, and a comment box to outline
route of completion for unsuccessful candidates deemed to require additional work prior

to certification.

414  Setup coach-certification meeting
with NCTC and design NCDP ce

The approval forms and completion forms are filed and presented at the coach-certification
meeting, which is arranged at an agreed time and venue. At the coach-certification meeting
the course is signed off and the coaches with all tasks completed are accredited. The meetings
can also raise any points from course observations or review samples of course assessments.
The NGR contact must be in a position at such meetings to answer any gueries relating

to the conduct and evaluation of the course,

Where candidates require additional work, the reasons for such recommendations must be
clearly stated. NCTC may require additional evidence relating to such candidates and may also
request to see materials, course timetables, etc, relating to the course. From January 1 2004,
co-ordinating tutors will be expected to complete a short report on the course and a review
of the course evaluations completed by the coaches {see Workbook 3.2). This report and
review must be available for all coach-certification meetings and will be a prerequisite

to certification of coaches on all such courses.

Following the initial coach-certification (CC) meeting, the framework for a NCDP certificate
is agreed and prepared for printing (the development of an NCDP certificate is approximately
four weeks). There is a standard format for the production of certificates (Appendix 11).

All certificate designs must be signed off by both NCTC and the NGB.

Following the agreement of the status of coaches, the NCTC will provide the NGB with signed
certificates. On receipt of the certificates, the NGB coaching contact will complete the remaining
detail, including NGB signatory and names of coaches. The certificates should then be presented
to the relevant coaches. The coaches’ details are then entered onto the NGB and NCTC
databases for coach registration. NGBs are encouraged to develop efficient database systems
for recording details of qualified coaches.

of ongoing NGB

For each coach education course delivered, the above guality-assurance system is followed.

It is not necessary to have a NGB/NCTC meeting following each course. Generally, meetings
will be set up twice a year or more frequently depending on the number of courses delivered.
Coaches should be made aware of the projected time delay to the issuing of certificates
following the completion of the course.

indards Council

Within the third cycle of the NCDP (from 2005), it is envisaged that a Coaching Standards
Council will be set up to oversee standards within the NCDP and to ratify the certification of
coaches on a quarterly basis. Certification of coaches will follow such ratification. The Coundil
will meet on preset dates annually.

4.2 TEST THE COURSE MATERIALS (SYLLABUS, COURSE QUTLINE,
DELIVERY MATERIALS) AND DELIVERY ARRANGEMENTS
FOR THE COURSE

o
P

t.

.1 Ensure courses are delivered as per syllabus and outline

The coaching contact (narmally the CE Officer) and CE group will ensure the pilot
courses and all following courses are delivered to an agreed syllabus and course outline.
It is recommended that all aspects of pilot courses be monitored by the CE Officer and/or
members of the CE group, as well as the NCTC-nominated observer. For full courses,

a mechanism should be established for periodic monitoring tc ensure standards

and delivery methods are being applied.

The co-ordinating tutor for each course should submit a brief report on the course,
including an overview of the course evaluations completed by course participants.

From January 1 2004, the completion of such reports will be a requirement of the course-
completion process and a prerequisite to certification for coaches attending the course.

Feedback fram the first coach-certification meeting (Step 4.1.4) should could also contribute
to the review.
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AGREE WITH NCTC THE PERIOD FOR WHICH THE COURSE
WILL BE VALID AND HOW IT WILL BE MONITORED

Following the initial pilot review, the NGB should seek full syllabus and course-outline approval
from NCTC. One of two responses is likely from NCTC: a) the course is approved, b} a further
pilot (full pilot) is recommended. The NGB should plan to allow time to amend the content

of the course, the course co-ordinator’s pack, the tutor manual and the coaches’ manual.
Some further tutor training may also be required. Fach NGB will be presented with an approval
certificate for the syllabus and course outline from NCTC indicating the number of years for
which approval has been granted. At the end of this period, the NGB may apply for continued
approval, subject to course modification and to review by NCTC.

The NGB and NCTC should consult on the monitoring and feedback procedures for coach
education courses. Intermittent course monitoring by NCDP facilitators should be scheduled.
It is also recommencded that the NGB put in place internal manitoring procedures for coach
education courses. Dates for monitoring should be identified at the time of the approval of
the course or initiated at the coach-certification meetings. This work should be identified in
the annual work programme. Observation tools for monitoring are pravided in the Workbook
3.2. Evaluation sheets from tutors, course co-ordinators and coaches should be examined
fully following a course. The CE Officer, in assisting the ongoing review of courses

and the development of the next level, should carefully use the information gathered.

BE READY TO PROCEED TO THE NEXT LEVEL
ON THE COACHING LADDER

Once the coach education course is completed, the development of the next level should be
contemplated. It is recommended that at least one year of delivery of the developed level should
pass prior to beginning the development of the next level, to allow cbservation of the impact of
the course in the sport. This will also allow time to reflect on the key outcomes delivered by the
course and how they relate to the player/athlete pathway and coaching ladder within the sport.
However, preparation for the development could begin immediately - for example, application
for funding, reorganising of the coaching committee, identification of outside experts whao
could assist with modules associated with a higher-level course could all be progressed.

Course ohservations and evaluations from the preceding level should be used to identify

the key coaching skills and content required for the next level of the coaching ladder.

Revisit stage one to draft a timeline for this work,

Please review the followi

n i .
[thek b, g checklist to ensyre each step is completed

+.1 APPLIED THE NCDP AND NGB QUALITY-ASSURANCE
PROCEDURES TO THE RUNNING OF THE COURSES,
INCLUDING THE APPOINTMENT OF PERSONNEL
T0 OPERATE THESE PROCEDURES e

-2 TESTED THE COURSE MATERIALS (SYLLABUS, COURSE OUTLINE,

DELIVERY MATERIALS) AND DELIVERY ARRANGEMENTS
FOR THE COURSE R

AGREED WITH NCTC THE PERIOD FOR WHICH THE
COURSE WILL BE VALID AND HOW THE COURSE
WILL BE MONITORED

4

.4 PREPARED TO PROCEED TO THE NEXT LEVEL

ON THE COACHING LADDER

|
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The NGB can begin educating coaches to work with
participants in the sport at the approved level. Stage 5 aims
to ensure that this work takes place in the context of the
NGB coaching plan, which was developed as part of Stage 1.
Having developed a course, it is important to identify where
and with whom in the sport the coaches will work. It is also
important for the sport to consider how these coaches, and
those who educate them, can be supported in their work.
Finally, if the aim of developing a coaching and coach
education system is to improve the guality of participation
and performance in the sport, this impact should be
monitored and fed back into the NGB coaching plan

and the education of the next generation of coaches.



To complete Stage 5 the NGB should:

Market and launch
the coach education course

Monitor tutor and coach recruitment
and deployment, in line with NGB coaching
plan objectives

Consider the support and recertification
of coaches and tutors

Monitor the impact of coaching initiatives
on quality participation and performance

MARKET AND LAUNCH THE NEW COACH EDUCATION COURSE

Course marketing

The NGB will need to determine the course-marketing strategy to:

A variety of mechanisms and media are available including:

If the NGB already has some form of coaching database, then the marketing of the new course
can be directly mailed to appropriate coaches. A schedule of when and where the course is
planned to run can also be of benefit.

It is strongly recommended that the marketing and delivery of coaching courses is proactively
driven by the NGB and is responsive to local demands. \Where possible, coach education courses
should be delivered at local level, encouraging the coming together of coaches from a region
and from clusters of schools and clubs. The targeting of such courses should be closely linked
to the mapping exercises completed in Stage 1 and to the coaching plan for the sport. Clubs,
communities or schools should be encouraged to be proactive in recruiting the required
minimum number of coaches to run a viable course

Local resources should be employed and in particular links should be made with Local Sports
Partnerships (where they exist) to identify needs and to make arrangements for the running
of the course.
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| STAGES| COACH/TUTOR DEPLOYMENT, SUPPORT AND RECERTIFICATION
51/52/53

512 Course launch 9.2 MONITOR TUTOR AND COACH RECRUITMENT AND DEPLOYMENT,
Some NGBs may wish to organise some form of launch for the new coaching course in order to IN LINE WITH NGB CUACHING PLAN UBJEETWES

gain publicity for sponsors and NGB coaches via the national and local media. The launch may
occur in association with a sporting event. Local courses should be publicised through the local
media and on the NGB websites

The NGB coaching plan will have mapped out existing coach deployment and support
provided in the sport. The NGB player/athlete pathway will also have identified what capacities
participants at each phase need to develop and the type of coaching and support they need.

Design of course brochure and application form. Label all materials as part of the NCDP. Based on the analysis of this information the NGB can be proactive in identifying where

: R s Ao it will it h n i ifying the criteria f ruitment.
To advertise the coach education programme within an NGB, it is recommended a coach el el eeisties and futors femmans entiieg S SUmen SR e

education brochure be designed to include details of:

The NGB coaching structure 5.3 CONSIDER THE SUPPORT AND RECERTIFICATION

The NGB player/athlete pathway and coaching-ladder links OF COACHES AND TUTORS

The NCDP Once trained, the NGB needs to make provision for the support of the coaches and tutors
in their work. This should be seen as an investment in the development of the sport.

NGB coach education contacts It is important for the NGB to ensure that:

Course application * ongoing courses, workshops and professional development oppartunities are provided
for coaches
The development of an official application form is useful in maintaining records for the course e all tutors are provided with the cpporturnity to tutor
co-ordinator and assists in the course completion following the course. The branding of material
should be carried out as outlined in Stage 3.7 and Appendix 9.

s all tutors are competent an

they are responsible
* tutors are encouraged to attend in-service courses to upskill tutors in a variety of areas.
» databases identify active tutors and coaches

From 2005, it is envisaged that coaches and tutors will be expected to seek recertification
every three or five years. Recertification will occur on the basis of Continuing Professicnal
Development Credits, which will be offered by NCTC and the NGB, by agreement.
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9.5 MONITOR THE IMPACT OF COACHING INITIATIVES
ON QUALITY PARTICIPATION AND PERFORMANCE

The impact of coach education and coach deployment on the development of the sport
can be monitored by.

{a) the demand for coach education courses and the numbers attending courses. It is
recommended that ongoing spatial mapping of certificated coaches be carried out and
compared to the objectives set out in the coaching plan.

(b} the effects of coaching on the quantity and quality of participation at local, regional and
national level. Close attention should be paid to the standards displayed by players/athletes.
Good coaching should make a telling difference to these standards in line with the agreed
technical, tactical, mental, physical, personal and lifestyle capacities within the sport.
Performance indicators for the work in the NGB coaching and coach education scherne should
be identified. As well as tracking the effects of coaching on player/athlete capacities, the NGB
should monitor its progress towards the following key objectives:

Checklist for Stage 5: Coach Deployment, Support and Recertification

Please review the followin

Ifick b, g checklist to ensure each step is completed

5.1 MARKETED AND LAUNCHED THE NEW
COACH EDUCATION COURSE e %

5.2 MONITORED TUTOR AND COACH RECRUITMENT AND DEPLOYMENT
IN'LINE WITH NGB COACHING PLAN OBJECTIVES >

- A
B

5.3 CONSIDERED THE SUPPORT AND RECERTIFICATION
OF COACHES AND TUTORS .

3.4 MONITORED THE IMPACT OF COACHING INITIATIVES
ON QUALITY PARTICIPATION AND PERFORMANCE .
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THE IMPLEMENTATION PACK FOR THE
NATIONAL COACHING DEVELOPMENT
PROGRAMME (NCDP), INCLUDING THIS
MANUAL, THE NCDP WORKBOOK AND
THE NCDP APPENDICES, IS AVAILABLE
T0 DOWNLOAD ON:

www.nctc.ul.ie
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